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Strategic Goal 1: Student achievement expectations are explicit and clearly articulated. (NAGs 1/2/2A/8)   

The explicit raising of student achievement across the school.   

Students collaboratively involved in the learning process.   

St Michael’s School an Assessment FOR and AS Learning School (AF&AAL). 

Expected Outcomes  
1.1 To maximize achievement through differentiated teaching and 
learning programmes.  
 
1.2 All children to make good rates of progress working towards 
their own potential.  
 
1.3 Assessment is targeted and useful for future planning and 
reporting.  
 
1.4 Parents and whanau are well informed and involved in student 
learning. School and family have a shared vision for learning 
achievement.  
 
1.5 Students are involved in the assessment of their learning. They 
understand what they need to learn and when. They use a range of 
criteria to assess their learning 
 
1.6 Teachers and students use a range of formative and summative 
tools to ensure quality assessment which in turn informs the next 
steps in learning (On the school’s digital learning platform,  parent 
information/handbooks understanding. 

Actions/Strategic Priorities  
Moderation used across literacy, numeracy, inquiry units to ensure accuracy of 
OTJ’s linked to the NZC 

 
Student agency to drive accelerated learning based on the progressions 

 
Effective integration of Te reo me ona tikanga using a coaching and mentoring 
model utilisation of CRT through specialist teacher, upskilling all teachers 

 
Promote healthy lifestyles (whanau wellness) with support from SWIS 

 
All Maori learners identified and tracked, targeted actions and robust evaluations 
through annual targets, priority learner plans and SENCO programmes 

 
Board development - See PLD plan 

 
Staff PD foci - writing / culturally responsive pedagogy / student agency / UDL 
Transition to and out of school programmes 
 
Continue with the ALIM program 
 
Continue with the collaborative approach to teaching and learning 
 
Use a broad range of tools to triangulate data and determine the most at risk 
learners. Then apply faces to the data concept to target these children explicitly.  
 
Work on school culture development so that all stakeholders see the vision of the 
school e.g. signage/ awards/children’s goals/quality teaching practices 
 
Grow the formative assessment capabilities of students and align closely to 
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children setting their own goals for learning. Develop further the notion of 
modern learning practices/ pedagogy for students and teachers 
 
Ensure parent and staff handbooks align to the school’s common message around 
assessment and reporting.  
 
Staff development annually in assessment for learning practices. 
 
 Expectation for classroom environments to demonstrate assessment for learning- 
so that is a living concept.  
 
 It is the expectation that all children will progress at least 1 year’s progress (half 
a curriculum level  for 1 year across reading/writing/mathematics this is the same 
as 4 and a half sub-levels on the St Michael’s Wedges) and that if that cannot be 
achieved that the student/s not making that progress are identified, targets set 
and are provided with specialized programmes.  
2019-2021 a school wide in depth examination of children in the top 40% of the 
school data to ensure accelerated progress is occurring for all. 
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Strategic Goal 2:  Self -Review and Student Agency (NAGs 1/2/2A/5) 

Students understand their next steps in learning through teacher student conferencing/ feedback and feed-forward practices  

Students and teachers collaborate around themes to build on prior knowledge and skills through the school’s curriculum framework.   

Students and teachers deeply understand their roles as learners and teachers and learning pathways are visible to all.   

Students develop learning independence over time and increasingly take responsibility for their learning allowing. 

Expected Outcomes  
 
2.1 Students are engaged in their learning through a range of 
scaffolding and differentiation methodologies.  
 
2.2 ICTs are developed and utilised as effective learning tools to support 
developing international citizen capabilities.  
 
2.3 Academic learning time is used effectively.  
 
2.4 Student voice is valued through teaching and learning processes.  
 
2.5 Students with learning needs (to include gifted students and 
children operating well below National Standards) are identified and 
programmes are developed to support their learning.  
 
2.6 All children are identified through data, to include overall teacher 
judgments, for support or extension programmes.  
 
2.7 Teachers families and students are partners together in the learning 
processes and outcomes. 
 
2.8 Teachers understand and build strong relationships with their students.  

Actions/Strategic Priorities  
Build the notion of students as international citizens-digitally capable, 
intercultural understanding, learning opportunities using the wider 
community.  
 

 Incorporate and make explicit Tãtaiako competencies for students and 
teachers through all learning opportunities- Wãnanga (problem solving and 
innovation, Ako (learning in the classroom and beyond), Whanaungatanga 
(Build strong interpersonal relationships) Manaakitanga(Hold onto values of 
integrity and trust), Tangata Whenuatanga (socio cultural awareness)  
 
Learners develop increasingly over 6 years awareness of their needs for 
learning and can articulate how and what they want to inquire into related to 
their learning.  
 
Students, teachers and parents use learning portals and school student 
management systems to demonstrate their capabilities and provide student 
voice to the learning process.  
 
Continued and ongoing development and improvement of programmes 
offered to meet specifically identified students learning needs  
Programmes have articulated review and revision processes/cycles and are 
monitored by SENCO. 
 
Teaching teams review bi-annually teaching time usage with the aim to 
maximise direct instruction time.  
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Three way conferences twice per year to provide opportunities for teacher, 
parents and students to share learning goals and progressions.  
 
Clearly defined learning pathways for all students,  
 
Students and teachers collaborate around themes to build on prior knowledge 
and skills through the school inquiry framework.  
 
Students and teachers deeply understand their roles as learners and teachers 
and learning pathways are visible to all.  
 
Students develop learning independence over time and increasingly take 
responsibility for their learning.  
 
Reporting and informing as per annual calendar dates ie Term 1 Meet the 
teacher , reporting in three way conference, articulating selection of students, 
curriculum evening.  
 
On- going self- review informs decisions around curriculum, resourcing and 
professional learning needs.  
 
Strong teacher –pupil relationships are expected and encouraged-  
 
Teachers know their children, their strengths, passions and weaknesses.  
 
The school develops through identifiable practices and processes personalized 
learning for every child sometimes through groups, sometimes through 
individual scaffolding, sometimes through cross grouping and through expert 
teachers.  
 
Each teacher and children by year 5 can articulate how they and the school 
meet each child’s needs 

 

 

 

7 



 

Strategic Goal 3:  Staff/Board Leadership and Professional Learning is a core requirement of school planning. 
(NAGs 2/2A/3) 

Teachers are perceived as leaders and learners who collaborate to create optimal teaching and learning opportunities for students.                                   
Teachers are developed professionally with a school- wide focus on developing successful learners.   
Personnel are provided with high quality workplace practices, to include valued performance management systems. 
 

Expected Outcomes  
School wide distributive leadership practices are integral to the school’s 
management and leadership strategy. Leadership is encouraged, 
developed and valued.  
3.2 Teachers are employed with a range of strengths and capabilities 
that are utilised within classrooms and across the school to develop 
successful learners.  
3.3 A resourcing commitment to all staff by the Board of Trustees 
through the annual budget to develop up to date pedagogy and 
knowledge.  
3.4 Professional performance management systems (articulated) based 
on personal improvement and learning development directly reflecting 
registered criteria and relevant professional standards.  
3.5 Principal’s and DP’s appraisal linked to annual performance 
agreements informed by school review and school -wide learning  
 
3.6 Provide policies and practices that promote non- discriminatory, 
and safe human resource practices.  
 
3.7 Fiscal commitment to the staff to provide and up- skill using up to 
date learning communication devices and technologies.  
 
3.8 Appointment of the highest quality staff.  
 
3.9 Distribute Board of Trustees roles in areas of interest and capability.  

Actions/Strategic Priorities  
School reviews annually structures of management/leadership.  
This is a fully collaborated staff action and is linked to allocated fixed term 
units and leadership team roles. Aim to maximize each person’s capabilities.  
 
Employment of staff follows employment guidelines. 
 
Board and school leader appoint permanent staff.  
 
Aim to have all staff as high end ICT users by 2020 
 
All staff to understand differentiated practice , UDL and inquiry learning as a 
pedagogy for learning.  
 
Staff development annually budgeted for through a four pronged strategy- 
personal interest , school wide focus and academic focused development and 
leadership.  
 
All permanent full time teaching staff present annual portfolios of practice.  
 
 All part time teaching staff reviewed against the professional standards for 
teachers.  
 
Ancillary office staff annual goals setting with termly review by Principal. 
Teacher Aides and other ancillary staff annual review against agreed and 
transparent criteria-  
Principal’s ’ appraisals are carried out by external consultant annually as 
determined by the Board of Trustees.  
 
Introduce and review over the three years the school wide commitment to 
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open to learning conversations (mentor/coaching ).  
 
Provide professional learning for school coaches/mentors.  
 
Provide professional learning for trustees.  
 
Continue to develop the Board school leadership team through collaboration 
and high trust work practices.  
 
A school commitment to consistency in developing teacher skills. 
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Strategic Goal 4:  Creating a Safe-School Environment is paramount. (NAGs4/5/6)   

Sustainability of environment and learning options to support maximizing student educational opportunities.   

Develop student knowledge about keeping their world safe- global issue focus areas annually.   

An on-going focus on improving our facilities, resources and systems.  

Health and Safety practices to ensure the wellbeing of the St Michael’s school community.   

Learning partnership development is paramount to the success of the school.   

Student well-being and resilience a key priority. 

Expected Outcomes  
 
Protection of the school’s green spaces and play areas to provide a safe, 
attractive, environmentally sound physical environment.  
 
4.2 A school wide commitment to life- long learning/ quality 
relationships and healthy living principles which values parent school 
partnerships.  
 
4.3 Develop property to include resources that meet the modern 
innovative learning environment requirements as well as support the 
facilitation of the Learning Through Play philosophy. 
 
 4.4 School plans for a holistic and broad curriculum that includes 
healthy competition and equitable participation, within financial 
constraints.  
 
4.5 Make explicit within the teaching and learning programmes the 
core values and competencies of the school.  
 
4.6 Provide a safe emotional and physical environment for the learning 
community.  
 

Actions/Strategic Priorities  
Provide a solution to the back of The Ark  being accessible 75% of the school 
year.  
 
Continue to develop outdoor and indoor flow with learning.  
 
Commit to upgrading furniture and equipment to meet MLE (modern learning 
environments).  
 
 Commit in 2019 to develop a new 5 year maintenance plan with the Board of 
Trustees 
 
 As the school roll grows continue to create play areas with challenge and 
multi purpose capability.  
 
Continue to grow a broad curriculum that provides new and exciting 
challenges for all children.  
 
Regular review of the school plant assessing school health and safety 
requirements  
 
Annually appoint a school Health and safety person.  
 
Review annually the school emergency procedures.  
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4.7 A key priority is the focus on student’s well- being and feelings of 
success as learners; recognition of the whole child.  
 
4.8 Ensure policies and procedures are up to date and reviewed to 
support safe learning and safe workplace practices. 
 
4.9 Encouragement of active and positive parent/caregiver/whanau 
involvement and communication throughout the school . 

Review school policies as per the School Schedules  
 
Consult with parents regularly to ascertain their needs for their child/ren’s 
success.  
 
Link with the community including experts in their field to provide a 
partnership in learning.  
 
Strengthen the Seesaw learning portal for children and parents to access 
student learning/home learning and student  
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Strategic Goal 5  Meet all legislative requirements (NAG 6) as Gazetted by the government of the day 

Strategic School Governance is planned for and reviewed.   

Financial and Property management focused on enhancing teaching and learning   

Strategic development goals and policy reviewed regularly   

Expected Outcomes  
 
5.1School property planning to include an approved 10 year property 
development plan in consultation with the Catholic Diocese 
 
5.2 School financial planning to include an audited annual report and 
annually approved school budget.  
 
5.3 School fundraising levels, to include suggested parent donations, 
to be determined based on needs.  
 
5.5 Ensure strategic and articulated programmes of self- review with 
a focus on improvement processes, utilizing community focus groups 
and questionnaires  
 
5.6 Continue to develop stronger links with our wider community 

Actions/Strategic Priorities  
 New capital works projects that are accessing FAS from the diocesan are 
approved 
 Preparation of new 10Y cyclical maintenance plan 
 
 Annual budget based on Operational funding notices.  
 
Audited accounts prepared January annually School financial year ends Dec. 31  
 
Annual plan developed from strategic goals and actions.  
 
Annual plan linked to Board reporting and required actions such as financial and 
National  achievement reporting.  
Annual effectiveness questionnaires around reporting and school practices- 
seeking of parent input.  
 
 Board and school work together to maximize all learning opportunities for 
children through a minimum of 8 meetings annually to collaboratively budget, 
collaborative Charter, goals/targets.  
 
Utilise board strengths and staff strengths in planning and reporting.  
 
Ensure fundraising is for improvement of resources and learning opportunities- 
project based development, aligned to curriculum, 5YA and cyclical plans.  
 
 The school reports appropriately against the Government directed National 
Curriculum expectations. 
The data is provided to the Board and families and is utilised by teaching staff to 
plan annual Charter Targets with a specific focus on supporting at risk or other 
priority learner groups 
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 School Wide core curriculum achievement targets  - 2019 - 
 

 

Reading  Writing  Mathematics 

Baseline Data: 
23% (25/107)of learners are needing support 
to make accelerated gains in reading 
 
77% (82/107) of learners are reading and 
understanding text at or above their 
chronological age 
 
60% (62/107) of learners are making 
expected or accelerated rates of progress 
in reading 
 

Baseline Data: 
34% (36/107) of learners are needing 
support to make accelerated gains in 
writing 
 
77% (82/107) of learners are displaying the 
knowledge, skills and attitudes appropriate 
to their suggested curriculum level 
 
43% (43/100)of learners are making 
expected or accelerated rates of progress 
in writing 
 

Baseline Data: 
31% (33/107) of learners are needing support 
to make accelerated gains in maths 
 
69% (74/107) of learners are achieving at 
their expected curriculum achievement 
level 
 
 
40% (40/101) of learners are making 
expected or accelerated rates of progress 
in mathematics 

Reading Target  Writing Target  Mathematics Target 

85% of children will be working at the 
appropriate curriculum learning level for 
their age 
 
85% of children will make expected or 
accelerated rates of progress  
 
Girls will be achieving at comparable rates 
and levels to boys 
 
Maori children will be achieving at 
comparable rates and levels to other 
ethnicities 

85% of children will be working at the 
appropriate curriculum learning level for 
their age 
 
85% of children will make expected or 
accelerated rates of progress  
 
Girls will be achieving at comparable rates 
and levels to boys 
 
Maori children will be achieving at 
comparable rates and levels to other 
ethnicities 

85% of children will be working at the 
appropriate curriculum learning level for 
their age 
 
85% of children will make expected or 
accelerated rates of progress  
 
Girls will be achieving at comparable rates 
and levels to boys 
 
Maori children will be achieving at 
comparable rates and levels to other 
ethnicities 
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 Our Vision 

 
 
 
 
 
 

At 
St Michael’s School we believe that Quality, Tradition and 

Innovation  are the foundations for nurturing dynamic, aspiring 
learners who strive for excellence in a supportive Catholic 

environment 
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School Community Description 
 

Mission Statement: 

To provide a sound and balanced education in a Catholic Environment 

Motto: 

Striving for Excellence 

Charism: 

The school was founded in 1958 by the Sisters of Mercy. The sisters were present in the school convent from 1958 
until 2014. 

School Context: 

Location: The school is urban Rotorua, sharing boundaries between Clayton Road, May Road and Lisa Crescent in Western 
Heights. 

School Type: Contributing (Years 1 - 6), Integrated School 

School Roll: The maximum roll is 255 students, the school has been facing a steady decline over the course of five years. 
Currently the school is hovering around the 145 student mark 

Gender Composition:  54% males 45% females 

Ethnic Composition:  Maori 41%, Pakeha 45%, Pasifika, 5%, Asian, 5%, Other 5% 

Decile: 4 

School Values: Love, Joy, Peace, Patience, Kindness, Goodness, Faithfulness, Gentleness, Self-Control 
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 The Curriculum 
 

NATIONAL CURRICULUM-ESSENTIAL LEARNING AREAS 

School and classroom plans and programmes are balanced across and within the eight essential learning areas. English, Mathematics, Science , 
Technology, Social Studies, The Arts, Health and Physical Education, Learning Languages. 

The St Michael’s School Board of Trustees accepts that a balanced curriculum does not mean equal time to each curriculum area. Priority is given 
to student achievement in Numeracy and Literacy in Years 1-6. This means that other curriculum areas will be covered to a minor degree during the 
first six years of school. It is therefore important that these curriculum areas have identified priorities and areas of importance. (Must dos and Can 
dos.)This priority is developed by the school management. 

The St Michael’s  School Board of Trustees Prioritises Science and Technology as the main Topic of Curriculum Integration. The St Michael’s 
School Board of Trustees supports teacher specialisation and interchange to allow for the development of effective and focused curriculum delivery. 

The Eight Essential Learning Areas Incorporate 

English  Science  

 

The English curriculum is structured around two strands: making sense of 
information received (listening, reading, and viewing skills) and creating 
meaning for others (speaking writing and presenting skills). Success in English 
is seen as fundamental to success across the rest of the curriculum. 

 

The science curriculum is organised into five strands: (a) the nature of science 
and how scientists work, (b) the living world and ecology, (c) the planet earth 
and beyond, (d) the physical world (physics) and (e) the material world 
(chemistry). The aims of the science curriculum are to develop an 
understanding of current scientific theories, how to use scientific knowledge to 
solve problems, and how to use scientific knowledge and skills to make 
informed decisions about their own lives and sustainability of the environment. 
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Maths and Statistics  Learning Languages 

 

The New Zealand mathematics curriculum is structured in three strands: 
number and algebra, geometry and measurement, and statistics. It aims to 
help children to learn how to structure and to organise, to carry out procedures 
flexibly and accurately, to process and communicate information, and to enjoy 
intellectual challenge. 

 

This curriculum area provides the opportunity to learn a language other than 
the language of instruction. Learning to use the language (communication) is 
central but this curriculum area also includes knowledge about the language 
and cultural knowledge. 

Social Science  The Arts 

 

The social sciences curriculum in organised in four strands: (a) identity, culture 
and social organisation, (b) place and environment and the relationships 
between people and the environment, (c) continuity and change including past 
events and experiences and the ways in which these have been interpreted 
over time, and (d) the economic world where students learn about the 
production, distribution and consumption of goods and services. 

 

The arts curriculum involves students learning to work both independently and 
collaboratively to construct meanings, produce works, and respond to and 
value the contributions of others while at the same time learning to use their 
imagination to engage with unexpected outcomes and to explore multiple 
solutions. The arts curriculum includes four disciplines; dance, drama, music 
(and sound arts), and the visual arts. 

Health & Physical Education  Technology 

 

The health and physical education curriculum focuses on the well-being of 
students themselves, of other people, and of society. The area is structured in 
four strands: personal health and physical development, movement concepts 
and motor skills, relationships with other people, and healthy communities and 
environments. Seven areas of study are to be included in each strand: mental 
health, sexuality education, food and nutrition, body care and physical safety, 
physical activity, sport studies and outdoor education. 

 

The technology curriculum in organised into three strands: (a) technological 
practice where students study concepts, plans, technological models, products 
and systems, (b) technological knowledge where they study how and why 
things work, and (c) the nature of technology where they develop an 
understanding of technology as a discipline, its impacts on society and the 
environment and the issues raised by these impacts. 
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NATIONAL CURRICULUM ACHIEVEMENT OBJECTIVES 

The achievement objectives found in the New Zealand Curriculum set out selected learning processes, knowledge, and skills relative to eight levels 
of learning. Each year all children are involved in planned learning experiences drawn from the appropriate levels in all of the strands in each 
national curriculum statement. When different learning strands are interwoven and integrated within units of learning, the achievement objectives 
from each learning area or strand are identified in planning statements. The National Curriculum Achievement Objectives are deemed to be part of 
the school Curriculum Plan. 

The St Michael’s  School Board of Trustees accepts that the purpose of the objectives is to guide teaching and learning. It is delegated to the school 
management to match the appropriate achievement objectives to the needs of the students. The BOT accepts that a balanced curriculum will not 
necessarily include all achievement objectives. 
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 Effective pedagogy 
 

The St Michael’s School Board of Trustees recognises that all teachers are individuals and have their own style in a classroom. The BOT 
recognises that effective teaching can occur in many different ways. (A teachers personality and interests inevitably impact on the type of teaching 
and learning occurring in each classroom. Much of this difference can be positive for students.) The St Michael’s School Board however, recognises 
that there are some approaches that are consistently effective and have a positive impact on student learning. Teachers are expected to use the 
following in their classroom delivery of the curriculum. 

  The ark years 1 - 3  Galilee  3-5  Eden 5 - 6 
Creating a supportive 
learning environment 

Children learn best when teachers…. 
Foster positive relationships (class,school,parents, community, global.) Guide a positive classroom 

culture. Create an understanding & acceptance around cultural diversity 

Encouraging reflective 
thought and action 

Children learn best when teachers…. 
Design tasks which provide opportunities for children to be critical, reflective and creative thinkers 

Enhancing the relevance of 
new learning 

Children learn best when teachers…. 
Provide a learning environment that is relevant and challenging, which includes opportunities for 

students to have a voice, ownership and curiosity in their learning. 

Facilitating shared learning  Children learn best when teachers…. 
Provide opportunities that are collaborative, converse as an ako environment to take their learning 

further (life-long learners) 

Making connections to prior 
knowledge 

Children learn best when teachers…. 
Make connections across all learning areas and environments by deliberately building on what they 

know and have experienced 

Providing sufficient 
opportunities to learn 

Children learn best when teachers…. 
Provide a variety of time and opportunities to transfer new learning. Provide assessments based on 

individual learning needs, to review or guide the learner 

Teaching as inquiry 
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Mathematics Teaching at St Michael’s School 
What does the teacher do?  What the child does? 

An Ethic of care  - Develop trusting classrooms 
- Set high yet realistic expectations of the students 
- Teachers are the most important resource in 

developing the learners identity as a learner of 
mathematics 

- Children are able to self help or draw from their positive  
- Participation in class discussion needs to be taught 
- Teachers value all ideas and contributions 
- Teachers model how to value others’ contributions 

 

- Can set goals with their 
teacher about their learning 

 

Arranging for Learning  - Providing numerous opportunities for children to work 
collaboratively and on their own 

- Freedom from distraction 
- Teaching groups, no more than 5 for the teaching to be 

most effective 
- Whole class discussion where children explain thinking 

and challenges 
- Teacher asks effective questions, observation of 

participation and anecdotal notes 
- Group tasks, teachers need to find ways to hold them 

to be accountable 

- Can identify their own “threats 
to their learning” 

- Can willingly share their 
thinking with their teacher and 
others 

- Understands and accepts 
their role within a group 

Building on student’s 
thinking 

- Interests and knowledge at the centre of their decision 
making 

- The student’s thinking becomes the “resource” 
- Teachers look at the following factors 

1) Language 
2) Reading 
3) Mathematical reasoning and knowledge levels 

- Teachers build on a child’s misconceptions 
- High expectations of learners 
- All learners are provided with additional “Global” 

(available to all) supports in order to support their 
access 
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Worthwhile mathematical 
tasks 

- Engaging 
- Provides opportunities that challenge the thinking, not 

about the right answer 
- Examples of effective teachers, learning designed 

around significant mathematics 
- Open ended  tasks  

(planning a meal plan) 
 

 

Making Connections  - Students need to learn how to connect what they know 
about mathematics in a variety of ways 

- Connections between maths and real life is crucial 
 

- Students must learn to view 
maths as part of their 
everyday lives 

- Development of discussion 
skills so they can build links 
between concepts and 
representations 

Assessment for Learning  - Wide range of FORMAL and INFORMAL assessment 
practices 

- Analysis of this data is regular and informs where to 
next for teaching and learning design 

- Teachers ask effective questions 
- Recording or keeping track of what a student DOES 

know and what the DON’T know which is also 
important 

- Assesses the skills / knowledge and dispositions of a 
learner 

- Assessment focuses on the skills/knowledge and 
dispositions used within  a task….Not on grades or 
scores 

- Effective teachers provide supports and scaffolds when 
a child is stuck 
 

- Assessment opportunities are 
embedded in the task 
(self/peer assessment 

Mathematical communication  - Encourage, explain and guide 
- More focus on the thinking and the learning to learn 

processes 
- Teach the students how to communicate 

mathematically (oral/written/variety of representations) 

- Children are able to listen to 
the views and opinions of 
others 
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- Teachers can paraphrase and expand a child’s thinking 
for them to help them to clarify their thinking  

- Provide thinking space. Do not rescue the children too 
quickly 

Mathematical language  - Make links between the language and the child’s 
understandings and home language 

- Technical language needs to be modelled and must 
reflect the true meaning of it through models 

- Teachers explicitly tell children about the technical 
language 

- Swap unknown concepts 

 

Tools and representations  - A wide range of tools and representations are used to 
support the students. These are age, stage and 
conceptually appropriate 

- Concepts are supported through the use of 
- Teachers engage with profes 

- Can use a wide range of topic 
specific vocabulary 

- Can use a wide range of 
physical and digital tools to 
represent their 
understandings 

Teacher knowledge  - Organised instruction results in what the teacher knows 
and believes about  

- Teachers need strong content knowledge 
- Teachers are able to access the supports to build their 

content knowledge 
- Must have sound knowledge of assessment practices 

in order to move children 
- Teachers model that they are learners too and seek 

help when necessary 
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Literacy Teaching at St Michael’s School 
What does the teacher do?  What the child does? 
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 Curriculum Design 
 

Our School Curriculum is designed to consider the child holistically. This means that we tailor our programme and it  allows us to be nimble and responsive in our 
teaching, using children’s interests, school, local and global events and local interests to plan our teaching. We also reflect and capitalise on individual teaching 
strengths across curriculum areas when planning the delivery of learning experiences. 

We also acknowledge the different ages and developmental stages of our learners and adapt the curriculum as they progress through their years of schooling. Our 
design aims to prepare students for the demands of the college learning environments.  
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Curriculum Delivery 
Responsive curriculum 

RESPONSIVE CURRICULUM: 

One of the principle aims of primary schooling is to assist students to understand and build on their experiences and to make sense of the world. Our responsive 
curriculum makes possible the exploration of large and complex human issues, which rarely limit themselves to logically distinct subject areas. Integration 
encourages learners to make connections between curriculum areas, knowledge, skills, feelings, values and attitudes. Our units aim to strengthen our children’s 
cultural identity and affords them opportunities to celebrate their unique cultural footprint here in Rotorua. 

Integrated units allow for a worthwhile exploration of meaningful content that relates to and extends students’ life experiences and understanding of the world. 
They are vehicles for learning about the big concepts of Relationships, Change, Culture and Environment. 

At St Michael’s School: 

• The curriculum areas of social studies, science, technology and health focus on learning about the way the world works. These areas are integrated where applicable. 

• When reporting to parents teachers cover these curriculum areas under the umbrella of integrated studies. Reference may still be made to specific areas under this broad heading. 

• Children are encouraged to develop thinking skills, problem solving skills, research and inquiry skills & other key competencies in context with integrated topics. 

• Units of work take into account children’s prior knowledge, questions and interests. Integrated units of study are based around a host context area. The host curriculum concept 
aims to provide teachers and students with a stronger sense of focus and purpose. Where appropriate Science will be the host curriculum subject. 

• In their planning teachers integrate other curriculum areas in order to link broad concepts, units of work, provide content for a range of learning outcomes, provide curriculum 

balance, meet students’ interests and needs, link to local and world events and utilise available resources. 

• All teachers follow the appropriate three-year topic overview. This cycle ensures for balance over time and caters for the composite structure of our class organisation. 

• Up to two integrated units are investigated per term. The planning team will decide the length of time per investigation. 

• Integrated units are planned cooperatively in teams, discussed prior to implementation ensuring the content is adapted to meet the needs of individual classes / groups. 

• Planning addresses both content (what is going to be learnt) and the process that will be followed (how it is going to be learnt), so that students achieve the shared learning 
intentions and specific outcomes. 

• Monitoring and assessment of children is completed in all areas of the curriculum. This data will be used to improve learning, noting next step learning in relation to the whole class 
/ groups / individual needs. 

• Reflection on cooperatively planned topics takes place at the planning team level. 

• Reflections are used for professional discussion to pinpoint areas of need to further develop as well as strategies that could be used / implemented in further learning experiences 
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 Curriculum delivery 
assessment 

Curriculum delivery 
reporting 

ASSESSMENT  
At St Michael’s Primary School: 
The Primary purpose of assessment is to improve students’ learning 
and teachers teaching as both students and teachers respond to the 
information that is provided. Students are assessed in ways which 
reflect their development as whole people and by applying appropriate 
procedures to assess their progress in terms of appropriate learning 
goals. 
Assessment Programmes Aims To: 
• Improve learning. 
• Identify the learning needs of individuals / groups / whole class. 
• Provide an individual learning profile and information on the progress 
of each student identifying areas of next step learning. 
• Improve the quality of teaching programmes by analysing the data 
gathered, identifying areas of need and discussing strategies to meet 
these. 
• Improve the quality of students’ learning programmes by evaluating 
the methods used in teaching and their effectiveness within the 
programme. 
• Facilitate reporting to students, parents and other professionals. 
• Assist in the preparation of class and school reviews and reporting on 
school effectiveness. 
We Believe That Assessment Practices Should Be: 
• In a form that can be recorded easily and lead to analysis that aids 
future learning. 
• Purposeful / Relevant/ Practical 
• Manageable / Efficient 
• Directly linked to the learning intentions 
• Related to what has been taught and an integral part of the 
programme 
• Focused on promoting teaching and learning 
• Able to be carried out as part of the learning process 
• Able to be used to identify next step learning 
There Should Be A Match Between The Assessment tools 
used and: 

We Believe: Both formal and informal reporting is important in the 
establishment of good relationships between parents, child, and 
teacher, and is essential to good learning. 
Our Reporting System Aims To: 
• Report to students and their parents on the achievement of individual 
students 
• Report to the school’s community on the achievement of students as a 
whole 
• Keep parents regularly informed of what is happening in school - 
especially regarding their child's learning. 
• Establish curriculum related common goals with parents in respect to 
their children that can be jointly pursued. 
At St Michael’s Primary School: 
• Teachers are expected to maintain an open, ongoing dialogue with 
parents regarding the development and performance of children in their 
class. 
This involves: 
• A friendly approachable manner.  
• Talking without jargon and "officialese". 
• Being a good listener.  
• Having full knowledge of the child and his/her needs. 
• Being able to courteously and fully explain the reasons for any 
decision made regarding the child. 
• Being attentive to what parents say, recognising their concern for their 
child’s well being, and the partnership role of parents and teachers. 
Methods Of Reporting At St Michael’s Primary School 
Include: 
Class Newsletters  
Class newsletters are sent home at least once each term to give 
information to parents regarding learning topics, organisation and 
curriculum information that is specific to their child’s 
class. All classes utilise the online communication platform ‘Seesaw’ 
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• The purpose for which the assessment is conducted 
• The learning intention(s) and success criteria 
Important Considerations For Assessment Are: 
• The professional; judgement of teachers (Overall Teacher 
Judgements) 
• Sound classroom information using specific assessment techniques 
(checklists, anecdotal notes, observations, conferences, questioning, 
running records, PM benchmarking, PATs, STAR, asTTle) which are 
relevant to the areas being assessed 
• Assessment is recorded, with atypical results being noted and plans 
for accelerated progress completed where there is a threat to 
underachievement 
 

Meet The Teacher  
During Term 1 each year, an evening meeting is held to enable parents 
and teachers to meet, clarify and discuss the classroom programme 
and routines. The teacher will also outline the class programme and the 
classroom code of expectations. 
Three way conferencing evenings 
These learning conferences are held in Week 9 of Term 1 & 3 . 
Discussion will be based on student workbooks, individual achievement 
plans as well as an opportunity to share and celebrate what learning is 
happening in the child’s learning space. Students are invited to attend 
these conferencing evenings. 
Outside the timetabled Parent/Teacher Interviews - 
Teachers/parents who have concerns about aspects of a child's 
progress or attitude should arrange for an interview to discuss possible 
courses of action that might help solve the problem. 
Written achievement report 
Parents and staff will have access to student achievement reports. One 
report will capture the learning goals that a child has reached, articulate 
where the next focus for learning will be and outline the ways in which 
your child learns best. A PDF copy of this report will be made available 
in July and December of each year. 
Principal’s Annual Report to Board of Trustees & 
Community.  
All parents and members of the community have access to the 
Principal’s Annual Report to the Board of Trustees 
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 Key Competencies 
 

St Michael’s Catholic School will provide as many opportunities as possible to allow children to explore their competencies. People adopt practices 
that they are taught and that they see used and valued by those closest to them, and they make these practices part of their own identity and 
expertise. Competencies continue to develop over time, shaped by interactions with people, places, ideas and things. 

Students at St Michael’s Catholic School will be challenged through a variety of contexts to develop their competencies in: 

Managing themselves 

Managing self is based in the student knowing that they are made in the image of Christ. With this inner knowledge students will be well motivated, 
they will set high standards for themselves and they will be able to plan and set personal goals for their lives. They will seek to model their lives on 
Jesus in their words and their actions, and they will have the wisdom to make the right choices. They will be given responsibilities and roles and will 
be relied upon. At St Michael’s Catholic School there will be opportunities for students to develop this competency in a variety of contexts. 

Relating to others 

God has called us to be witnesses for Him. Effective witnessing involves relating with others. Effective relating to others requires well developed 
communication skills, appropriate actions, reflecting right attitudes and doing things with the right motive. At St Michael’s Catholic School there will 
be opportunities for students to develop these competencies with a diverse range of people in a variety of contexts 

Participating and contributing 

God has called us to be members of a body. Just as every member of a body has a function, and every member of it is important to the overall 
functioning of the whole body, participation and contributing is essential for proper functioning. Therefore each student should have the capacity to 
respond appropriately as a group member, to make connections to others, and to create opportunities for including people in group activities. We 
are guardians of God’s creation and children need to be aware of global responsibilities as well as their immediate surroundings. 

Knowing their role to play will give students the confidence to participate and contribute, to develop their inter-dependence with others, and they will 
know how to balance responsibilities, roles and rights in the corporate body. Being a Mercy School, children at St Michael’s Catholic School will be 
given opportunities to think and act for others. At St Michael’s Catholic School there will be opportunities for students to develop this competency in 
a variety of contexts 
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Thinking 

God gave us a sound mind to think with. With it we are able to research, analyse, critique and reflect to better ourselves and to promote Jesus’ love 
and teachings. 

These dame thinking skills allow us to develop understanding about the world that He has created, and how we are to live in it. They assist us to 
make decisions, shape actions and help provide the appropriate means to communicate with others. At St Michael’s Catholic School there will be 
opportunities for students to develop this competency in a variety of contexts. 

Using language, symbols and texts 

God has given us the ability to communicate. We are able to communicate with Him in the spiritual realm and we can communicate with others with 
the remainder of our being. We communicate with others using language, symbols and texts. This communication can be written, spoken, use of 
body language, use of emotions and other visual means. It can be informative and it can be imaginative. It can be informal and it can be formal. 
Mathematical, scientific and technological. Communication is two way. Student’s at St Michael’s School will be able to communicate to others and 
understand others communications to them. They shall be effective communicators using a diverse range of contexts. 
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The St Michael’s School Inquiry Process 
 

 

Teachers began to integrate inquiry learning into our teaching practice by examining effective pedagogy, current research and considering the 
principles of The New Zealand Curriculum. (2017-2019).  

St Michael’s School has developed an inquiry model which our school community calls ‘SMS Inquiry Process’.  

The model was adopted by the teaching team in response to the new learning and understanding of inquiry and integrated learning as well as 
considering St Michael’s vision to provide individualised access to the curriculum. 

 

Session 1: Professional readings and articles on the topic EFFECTIVE INQUIRY TEACHING AND LEARNING. Staff compiled and shared key 
points from the research and articles. (See Inquiry Learning Folder, Teachers Shared).  

Session 2: Each team developed a flow chart describing the inquiry learning process for The Ark / Eden and Galilee students.  

The Curriculum Team used this base to develop our inquiry model - ‘SMCS Inquiry Process’.  

This model will be trialled throughout 2019 

To support the inquiry learning process:  

1) Reflective thinking is an integral part of the inquiry process.  Increasingly, students at St Michael’s Catholic Primary School co-construct their 
learning with the teacher.  

2) All learners will have different needs in the inquiry process. Their needs are considered using the Universal Design for Learning tools 
3) Teachers provide models and scaffold learners for all students (Second language learners and those with special needs.)  
4) Visual thinking maps are increasingly becoming embedded into the inquiry process.  
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St Michael’s Primary      “Striving for excellence” 

 

 

 

31 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

32 



 

 

2019  Term 1  Term 2  Term 3  Term 4 
Major Focus 
Material World: understanding 
the properties of materials, 
changes and uses  
“fibres and flax” 
Minor Focus 
Te Reo me ona tikanga / 
Visual Art 
Topic of Interest (NZ) 
Waitangi Day / Crankworx 
Catholic Character 

God strand - Te Atua 
“God is creator of all that is 
good...giver and sustainer of 
creation which is entrusted to the 
care of human beings” 
Activities 
Spellathon / The great Kiwi Quiz  
Easter / St Patrick’s Day 
Amazing Race / Pancake 
Breakfast / Rice Day 
 

Major Focus 
Keeping ourselves Safe - KOS  

safe relationships 
 
 
Minor Focus 
A sense of belonging 
Topic of interest (NZ) 
Matariki 
 
Catholic Character 

Church Strand  
Te Whanau A Te Karaiti 

“ We belong, and celebrate with 
our family and whanau,school, 
parish and church” 
Activities 
Crosscountry 
Mindfulness  

Major Focus 
PrEP -Market Economy 

Business minds 
 
 
Minor Focus 
Understanding how everyday 
technology works 
Topic of interest (NZ) 
Visiting New Zealand (tourism) 
Catholic Character 

Holy Spirit Strand 
Te Wairua Tapu 

“The mission of the Holy Spirit is 
creating and sustaining the 

church 
Activities 
Market Day 
Speeches 

Major Focus 
Global Awareness  

Connection to the world around 
us. 

Minor Focus 
Developing Motor Skills 
 
 
Topic of interest (NZ) 
The Rugby World Cup 
Life Education 
Catholic Character 

Communion of Saints  
Te Kotahitanga o te hunga tapu 

“The Saints and other inspiring 
people” 
Activities 
Athletics 
Bible Reading 
Junior Nativity 
Caritas Social Justice Unit 

2020  Term 1  Term 2  Term 3  Term 4 
Major Focus 
Building Relationships 
Deal positively with conflict 
interactions 
 
Minor Focus 
Artistic Expression 
Topic of Interest (NZ) 
ANZAC 
New Zealand’s creators and 
inventors 
 
Catholic Character 

Jesus - Hehu Karaiti 
Jesus showed his love in 

different ways 
Activities 
St Michael’s Art Exhibition 
St Patrick’s Day 

Major Focus 
Planet Earth and Beyond 
Natural Features, “Space” and 
our environment 
Minor Focus 
Understanding how everyday 
technology works 
Topic of interest (NZ) 
Matariki 
Rocket Lab launches / meteor 
shower May 7th 
Catholic Character 

Prayer - Karakia 
Learning about prayer 

 
 
Activities 
Science Fair 
Crosscountry 

Major Focus 
A sense of belonging and 
responsibility 
 
Minor Focus 
Speaking and Performing 
 
Topic of Interest (NZ) 
Olympic Games - Tokyo 
 
Catholic Character 

Sacraments 
“Holiness Welcome” 

 
 
 
Activities 
Swimming 
Samoa Trip (Years 5 & 6) 
Speeches 

Major Focus 
New Zealand Knowledge 
 
Minor Focus 
Growing pains 
 
Topic of interest (NZ) 
2020 NZ General Elections 
 
 
Catholic Character 

Communion of Saints  
Te Kotahitanga o te hunga tapu 

“The Saints and other inspiring 
people” 
 
Activities 
Athletics 
Bible Reading 
Junior Nativity 
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2021 
 

Term 1  Term 2  Term 3  Term 4 
Major Focus 

Keeping ourselves Safe -  
Diet/media/road safety and 

EOTC 
Minor Focus 

Global awareness 
 
Topic of interest (NZ) 
Rural New Zealand 
 
Catholic Character 

Church Strand  
Te Whanau A Te Karaiti 

“We belong, and celebrate with 
our family and whanau,school, 
parish and church” 
Activities 
School Farm tour 
Master Chef “St Michael’s” 
 
 
 
 

Major Focus 
Physical World - Light, colour, 
energy 
Minor Focus 
The Market Economy how we 
manage our resources 
 
Topic of interest (NZ) 
Our lakes, our rivers, our 
mountains 
Catholic Character 

God strand - Te Atua 
“God is creator of all that is 
good...giver and sustainer of 
creation which is entrusted to the 
care of human beings” 
Activities 
The Ark and Galilee- Marae visit 
Eden - Marae noho 
Crosscountry 

Major Focus 
World History and Geography 
 
Minor Focus 
Dramatic Expression 
 
 
Topic of interest (NZ) 
New Zealand Fashion Week 
 
Catholic Character 

Holy Spirit Strand 
Te Wairua Tapu 

“The mission of the Holy Spirit is 
creating and sustaining the 

church” 
Activities 
Speeches 
Wearable arts show 

Major Focus 
Living World is classified into 
groups. They evolve, adapt and 
change 
Minor Focus 
A sense of belonging 
 
Topic of interest (NZ) 
New Zealand’s Department of 
Conservation 
 
Catholic Character 

Jesus - Hehu Karaiti 
“Jesus showed his love in 

different ways” 
 
Activities 
Athletics 
Bible Reading 
Junior Nativity 
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St Michael’s Primary School -  Junior Assessment Schedule 

The Junior Assessment Schedule allows teachers to collect baseline Literacy and Numeracy data on every child entering St Michael’s Primary School at Year 0 
and 1. 

The Assessments give Teachers data that can continue to be measured and compared during the child’s time at school. 

The Teacher will record the data in the assessment folder and on E Tap. 

The data will inform the classroom teachers planning and preparation for teaching and learning as well as identify target children in Literacy and Numeracy. 

The Assessment Schedule will be implemented alongside observations and assessments for Play Based Learning including the Key Competencies and the Te 
Whariki Strands. 

Assessment Task  Within 4 weeks  At 20 weeks (if 
stanine 4 or 
below or of 
concern) 

At 40 weeks  40 - 60 weeks  60 - 80 weeks 

KLST2 
 

2019 (all Maori 
students)  

 (pupils who were 
below stanine 4) 

Initial Alphabet 
   

  

Writing Sample 
     

CAP - Book knowledge 
   

  

JAM (Number 
knowledge)  

Ongoing observation 
 

Ongoing observation 
 

Reporting to Parents 
     

Key Competencies 
     

Student Led 
Conferences 

Whole school - see Year 3-6 schedule 
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Years 3 - 6 Assessment Schedule and Junior ADMIN/Reporting and OTHER curric schedule 

  Term 1  Term 2  Term 3  Term 4 
Week 1-2     

Week 3 Pre-assessment/Topic/Key 
Competencies / Targets 
Students setting goals 

Pre-assessment/Topic/Key 
Competencies / Targets 

Pre-assessment/Topic/Key 
Competencies / Targets 
Students setting goals 

Pre-assessment/Topic/Key 
Competencies / Targets 
Students setting goals 

STAR TESTING - Years 4-6 

Week 4 Teacher planning and assessment 
check / letter home about learning 

Teacher planning and assessment 
check / letter home about learning 

Teacher planning and assessment 
check / letter home about learning 

Teacher planning and assessment 
check / letter home about learning 

Week 5 Student voice survey (Year 4-6)   BOT reviews 

Week 6 Easttle writing test - recount 
Scores on ETAP 

IKAN or Number knw test. Update 
tracking sheets 

Student voice survey (Year 4-5) Peters spelling test 

Week 7 Peters spelling test All OTJ data onto ETAP 
reading/writing/maths 

Student voice survey (Year 6) Running records - at risk PLs 

Week 8 Integrated curriculum plans to senior 
management team 

BOT review 
Target tracking 

BOT review 
Target tracking 

OTJs final on ETAP 
reading/writing/maths 

Running records - at risk PLs Achievement reports completed and 
to principal 

Reports checked by SMT  

Week 9 Three way learning conferences Mid year achievement report to 
parents 

Three way learning conferences 2019 inquiry presentations to 
principal/DP 

Numeracy stages for At Risk learners IKAN or Number knw test. Update 
tracking sheets 

End of year integrated curriculum 
plans reviewed 

Running record for at risk learners 
and strategies to support 
development 

Integrated curriculum plans reviewed Easttle writing - recount 
Scores on ETAP 

BOT reviews 

Week 10 BOT Review - start data and target 
setting 

Term 2 reflection on teaching and 
learning (Teacher Inquiry) 

Running records - at risk PLs End of year progress and 
achievement report 

Week 11     
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Reading Writing Maths OTHER curric Admin Reporting to parents Reporting to BOT 
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